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The boy may be a functional illiterate, 
or be able on formal tests to manifest 
skills at perhaps a third grade reading 
level, but somehow hels going to make 
sense of a manual at least at a sixth 
grade level and take out what he needs 
in order to accomplish the day to day, 
concrete operations that are so 
vitally important to him~ 
~Iilton Brutten, "Vocational Education for the Brain­
Injured Adolescent and Young Adult at the Vanguuard 
School," in Learnin Disabilities Selected ACLD Pa ers. 
Samuel A. Kirk and Jeanne McCarthy, eds. New York: 
Houghton Mifflin Company, 1975). 
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CHAPTER I 
INTRODUCTION 
Overview of the Problem 
With Learning Disabilities Programs expanding at 
the secondary level, it was found that there was a lack of 
guidelines, procedures, techniques, and materials in estab­
1ishing suitable programs. According to Marland, current 
curricula has little relevance for many youths, particular­
1ly those who are handicapped. Few attempts have been made 
at providing relevant educational services for older learning 
disabled students. 2 
Bannatyne stated that learning disabled youths re­
quire individually tailored programs for their vocations 
to fit their special cognitive strengths and weaknesses. 3 
Current trends indicate a significant divergence from pro­
duction into increasingly technological and specialized 
lSidney Marland, Jr., "Career Education Now," Speech 
delivered at the Convention of the National Association of 
Secondary School Principals. 
2J • Gerald Minskoff, "Learning Disabled Children at 
the Secondary Level: Educational Programming in Perspec­
tive,n Selected Papers on Learning Disabilities 8 (1971): 
213-217. 
3Alex Bannatyne, Ph.D., nPrograms , Materials, Techni­
ques," Journal of Learning Disabilities 8 (February 1975):70. 
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service occupations. Studies indicate that adolescents 
have only a vague comprehension of the nature of society's 
various types of available jobs. 4 It is evident that 
most disadvantaged youth encounter limited opportunities 
and find themselves possessing few vocational skills. 5 
Many considerations essential for learning disabled 
adolescents' unique educational programming have not been 
met, particularly in terms of vocational guidance and 
. 6 
career p1 ann1ng. 
Statement of Purpose 
The demand for functional education for learning 
disabled adolescents is clearly evident in research which 
indicates the need to provide relevant education to encour­
age students to achieve their realistic goals and vocational 
objectives. Relevance could be attained by associating 
academics with practical skills and work experience through 
cooperative employers. Those students with limited verbal 
skills and short attention spans would especially benefit. 7 
4John Janeway Conger, Adolescent and Youth: Psycholo~i­
cal Development in a Changing World (Harper and Row, 1973). 
5Bernice Chase, npersona1 Communication with Secondary 
Learning Disabilities Supervisor in Milwaukee Public Schools," 
November 1974. 
6Bannatyne, "Programs, Materials, Techniques," p. 71. 
1Garth L. Mangum, "Preparing Youth for Employment: 
The Role of the Public School," in Sterling M. McMurrin, ed. 
Functional Education for Disadvanta ed Youth (Lexington: 
Heath, Lexington Books, 1971 , p. 32. 
3
 
A realistic objective would be preparation for employment; 
all other educational activities could be related to this 
8goal. A primary outcome of the research emphasizes the 
imperative need for relevance regarding vocational and 
useful education for handicapped youths. 
A concern of the examiner developed from the high 
dropout rate at the secondary level. Nationwide, one 
million students drop out before finishing high school each 
year. One million students who remain make no measureable 
progress on standardized tests in high school subjects. 
One-third of them do not develop skills, habits, and 
attitudes for a higher level of employment. 9 The Wisconsin 
Department of Public Instruction has estimated that there 
will be thirteen thousand two hundred seventy-five dropouts 
10in Wisconsin in 1977. Martin stated that 2 percent of 
all handicapped students leaving the school system from 
1972-1975 would get adequate employment and 40 percent of 
11them would be underemployed. It is clear that there is 
8Seymour L. Wolfbein, "Seven Strategies for Success 
in Vocational Education," in McMurrin, Functional Education 
for Disadvantaged Youth, p. 51. 
9Ralph W. Tyler, "The Concept of Functional Education," 
in McMurrin, Functional Education for Disadvantaged Youth, p. 13. 
10Wisconsin Department of Public Instruction: Bureau 
for Career and Manpower Development (February 1977). 
llEdwin Martin, "Career Education: A Federal Priority 
for Education of the Handicapped, 11 Speech presented at the 
National Topical Conference on Career Education for Excep­
tional Children and Youth (February 1973). 
~, . 
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a failure to educate a substantial number of students. 
The author maintains that relevant programs to meet the 
adolescents' needs could potentially decrease this problem. 
Acknowledging these needs, it was the writer's 
intent to dete~ine these factors necessary to establish a 
successful adolescent learning disabilities program. It 
was felt that existing programs were not suitable to meet 
the unique needs of these students by providing relevance 
and usefulness of learning opportunities beyond the class­
12 
room. Conclusions were applied to developing secondary 
learning disabilities programs in the Kenosha Unified 
School System and may be incorporated into future educa­
tional alternatives there. 
Terminology 
The researcher found it necessary to define the 
terms adolescence, secondary, career, vocational, and func­
tional education, cooperative work-study, and group guidance. 
Adolescence--A period of transition and rapid change 
characterized by physical and physiological changes, cogni­
tive development, mood alterations, and progressive social 
12Minskoff, "Learning Disabled Children at the 
Secondary Level: Educational Programming in Perspective," 
pp. 213-217• 
5
 
demands. 13 Dreyfus stated that the effects of today's 
changing technological world and youth's increasing aware­
ness significantly influence adolescents' physical, social, 
intellectual, and emotional integration. 14 Conger defined 
adolescence, the years surrounding puberty, as a time when 
identifies are established and potentials for accomplish­
ment are at their peak. 15 Aristotle contended that the 
16
ability to choose develops during this maturing phase. 
Tyler wrote of young people as anticipating becoming inde­
pendent adults; anxiety about obtaining adult status and 
competence result. 17 Viewing adolescence as a critical 
developmental period, the author concurred with Conger 
that it is imperative that an adolescent's capacities and 
characteristics be channeled and directed toward personally 
meaningful goa1s. l8 
13Conger, Adolescence and Youth: Psychological 
Development in a Changing World, p. 24. 
14Bdward A. Dreyfus, Adolescence: Theory and Ex­
pertjnce, (Columbus: Charles E. Merrill Publishing Company, 
197 , p. 4. 
15Conger, Adolescence and Youth: Psychological 
Development in a Changing World, pp. 3-4. 
16Ibid., p. 5. 
17T,y1er, "The Concept of Functional Education," pp. 
3-23. 
18Conger, Adolescence and Youth: Psychological 
Development in a Changing World, p. 8. 
- '" . ~'; 
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Secondary Level--Refers to grades seven through 
twelve since many researchers feel that vocational educa­
tion should progress during those school years. 
Career, vocational, and functional education--Are 
utilized somewhat synonymously. Arms and Denman define 
career education as an experience to live, grow, and meet 
the students' needs as people. 19 Several authors believe 
the object of functional education is to provide authentic 
. h 1 l' f . · 20, 21, 21, 23experi ences W1t rea - 1 e s1tuat10ns.
 
Students would then be aided in integrating work values
 
and skills into their lives.
 
19Myron Arms and David Denman, Touching the World: 
Adolescents Adults and Action Learnin (New York: Charles 
Scribner's & Son, 1975 , p. 3 • 
20Howard A. Matthews, "Education and Urban Youth," 
in McMurrin, Functional Education for Disadvantaged Youth, 
p. 83. 
21 Arms and Denman, Touching the ''1orld: Adolescents, 
Adults and Action Learning. 
22Leonard A. Lecht, Priorities for Plannin in 
Vocational Education: Alternatives for the 1970's National 
Planning Association, 1975). 
23Adult Performance Level Project (Northcu1t, 
1975-1976). 
7 
Cooperative work-study--Defined in the Vocational 
Education Amendment of 196824 as a time when vocational 
education students may continue their education through 
employment in connection with the school. 
Most authors agree that group guidance is essen­
tial for a successful program. Group guidance is intended 
to make students aware of the available occupations and 
the skills required. 
Scope and Limitations 
The research for this paper was limited to the 
past ten years and to infonDation pertaining to the 
adolescent in grades seven through twelve. Various re­
sources containing info~ation on vocational education and 
educable mentally retarded models were consulted. 
Summary 
The author purported to review literature relating 
to learning disabled adolescents regarding their needs for 
functional, relevant education. Dropouts could be pre­
vented, the writer maintains, through the creation of an 
individual educational plan for each student to learn some 
saleable skill. The researcher believes many present 
24Robert Calvert Jr., Evelyn R. Kay, and Nicholas A. 
Osso, Schools for Careers: An Analysis of Occupational 
Courses Offered b Secondar and Postsecondar Schools 
Washington, D. C. : United States Government Printing 
Office, 1975). 
", 
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programs are not meeting the learning disabled adolescent's 
needs; therefore, it was the intent of this research to 
determine the direction a program should follow in order 
to prepare secondary students for life through meeting 
vocational and survival needs. 
T. :,~ 
CHAPTER II 
REVIEW OF THE RESEARCH 
Introduction 
Through review of the research, the author dis­
cussed selected elements found to be vital in developing 
secondary programs for adolescents with learning dis­
abilities. Although the literature available is extensive 
the writer discusses only curriculum and program format, 
its purposes and objectives, program emphases, program 
structures, considerations in selecting materials, teacher 
characteristics, guidance provisions and implications, 
current and future trends and considerations. 
Programs must take into consideration many of the 
learning disabilities characteristics of reading problems, 
poor number concepts, unreliable visual and auditory 
memory, lack of a positive self-image, insecurity, 
mistaken facts of reality and of right and wrong, impul­
sive and compulsive behavior, immaturity, fear of failure, 
and emotional blocks. It has been determined that of all 
the learning disabled students served, 75 percent of them 
9 
~ . 
.' ... f" 
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leave high school unemployed, unemployable, and/or without 
plans for a job or job training. l Because of these 
obvious and urgent needs, secondary learning disabilities 
programs must be re-examined and certain revisions must be 
made immediately. 
Curriculum and Program Format 
Purposes and Objectives 
The research reviewed showed that a functional 
secondary program for youths with learning disabilities 
meet 'numerous objectives. In addition to stating some of 
these needs, the author described various programs and 
alternatives. A primary goal is to meet the most serious 
developmental needs of the adolescent by providing authentic 
roles rather than courses, responsibilities in place of 
assignments, and natural teachers instead of only hired 
professionals. Learning opportunities that are relevant 
2
and useful go beyond the classroom. Keller described the 
vocational high school that provides courses which prepare 
youth for profitable employment and educate them for civic 
l 
lArms and Denman, Touching the World: Adolescents, 
Adults and Action Learning, p. 37. 
2Ibid • 
....., 
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and social responsibilities. 3 This type of program 
should supply all the educational needs of all the youth 
in the community.4 According to Wolfbein, vocational 
education requires a very flexible, creative individualized 
format paced to the students' individual differences. It 
should be accessible to all those individuals and give a 
clear identity of the prospects and potentials at every 
5stage of the program's sequence. 
Additional goals of such a program are to enhance 
the development of the self-concept which would influence 
the learning readiness state. The environment which is 
conducive to learning must reinforce what is learned in 
order to increase motivation. Furthermore, training and 
6
supportive services need to be provided. 
Russell remarked that a special program must not 
isolate the student with learning disabilities from normal 
3FraDklin J. Keller, The Double-puryose High School 
(New York: Richard Abel and Company, 1953 , p. 7. 
4Ibid., p. 8. 
~Yolfbein, "Seven Strategies for Success in Vocational 
Education," pp. 66-67. 
6Robert W. Russell, "The Dilemma of the Handicapped 
Adolescent,n in Handbook on Learning Disabilities: A Prog­
nosis for the Child, the Adolescent, the Adult, Robert E. 
Weber, ed. (Englewood Cliffs, New Jersey, 1975), p. 176. 
:, (' 
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peers because of social stigma and the fact that handicapped 
youth are so highly sensitive to failure. The program 
should be as invisible as possible among other courses. 
High expectancy of the students is necessary since it 
should be recognized that their inefficiencies or deficiencies 
may relate only to subject matter. Students should be ex­
pected to pass with appropriate effort. Also, labeling 
would result in little being required of the young person. 
If the minimal is expected of an individual, then it may 
be expected that the person has an overall incompetency. 
The program ought to be work-oriented with flexible and 
reality bound educational strategies which are relevant to 
the youths' immediate needs. 7 
A competency based curriculum should ensure that each 
student acquires ability to function effectively as a 
consumer, producer, learner, and as a citizen. By mastering 
the primary skills, a student can become a more effective 
person. Secondary skill acquisition enables the student to 
8increase his or her knowledge and information. 
7Ibid., pp. 160-169. 
BMilton Brutten, "Vocational Education for the Brain­
Injured Adolescent and Young Adult at the Vanguard School," 
in Learnin Disabilities Selected ACLD Pa ers, Samuel A. 
Kirk an Jeanne cCarthy, ed. New Yor: Houghton Mifflin 
Company, 1975), p. 316. 
'T.:: 
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These skills can be taught through compensation 
as a type of remedial approach. The "here and now" technique 
is used mainly with older adolescents who are taught to 
overcome their disabilities by stressing their abilities 
and strengths. 9 
According to Lecht, vocational education should follow 
a definite sequence throughout the school years. Elemen­
tary grade can foster a career awareness and initiate 
career exploration. During junior high, more intensive 
occupational exploration should occur and students ought 
to be exposed for small amounts of time to specific occupa­
tiona1 skills. High school provides a longer period of 
exploratory experience and training in specific areas in 
order to give a more complete knowledge of a variety of 
occupational fields in addition to developing skills and 
training.10 A continuity of vocational education throughout 
school develops a fuller awareness and knowledge of survival 
information and abilities. 
Calvert, Kay, and Osso feel that secondary schools 
should offer special programs for disadvantaged and 
9John F. Murphy, "Learning by Listening: A Public 
School Approach to Learning Disabilities," Academic Therapy 
8 (Winter 1972-1973): 177. 
lOLeonard A. Lecht, Priorities for P1annin in Voca­
tional Education: Alternatives for the 1970's National 
Planning Association, 1975), p. vi. 
, / 
;.:.... 
:.J­
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handicapped students through cooperative work-study and 
ll group guidance. The examiner found that a great deal 
of the research reviewed concurred with these beliefs. 
Tyler described his concept of functional education 
as it applies to the adolescent. He feels that learning 
results from the effort and involvement of the learner 
through daily living. In agreement with Lecht, Tyler 
believes that occupational education should begin in 
the primary grades in order to help students deal with life 
at an early age. Furthermore, school should not be isolated 
from the community and ought to provide an orientation to 
our modern economy. By being involved in the community 
and daily living, the student can come to comprehend 
what must be learned in order to pursue an occupation. 
Program Emphases 
Since research indicates a strong need for secondary 
programs to become increasingly vocationally oriented and 
related to relevancy and the attainment of survival skills, 
the research discussed the views of some of the key 
components to be included in this type of program. 
The researcher found that most educators agree that 
vocational programs should be strongly supplemented with 
llRobert Calvert, Jr., Evelyn R. Kay, and Nicholas A. 
Osso, Schools for Careers: An Analysis of Occupational 
Courses Offered b Secondar and Post Secondar Schools, 
1971 Washington, D. C.: United States Printing Office, 
1971), p. 9. 
~' ., 
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basic literacy skills, such as reading, writing, speaking, 
thinking, and listening. Williamson feels this is 
necessary in order for an individual to function in a 
basically literate society. 12 Schweich said the goal of 
these programs is to provide a comprehensive curriculum 
that includes teaching reading, usable and readily 
employable office and industrial skills. The individual's 
academic strengths and occupational abilities must be 
coordinated to achieve this. He feels that an adequate 
life preparatory education would consist of four semesters 
in which the first one would teach reading, math, language 
arts, and occupational academics. The second through 
fourth semesters would continue academic and occupational 
studies in the morning while job placement experiences would 
occur during the afternoons. The occupational guidance 
curriculum would include teaching information processing 
skills, computational skills, quality control, business 
machine skills, and involve work environmental seminars. 
12Ann Pollard Williamson, "Career Education: 
Implications for Secondary Learning Disabled Students," 
Academic Therapy 10 (1974-1975):195-196. 
,'. 
.... ...
' 
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The teachers would be school instructors coordinated 
with business executives from the community. 13 Occupational 
education evolves from childhood since during that t~e 
the person develops a constructive orientation to the 
world of work. Initial direct experiences in which the 
child shares and participates influence future behavior. 
Schools should encourage students to develop occupational 
and educational plans especially from the ages of ten to 
fifteen. 
Tyler continues to say that specific work habits 
can be developed in schools. Some examples are getting to 
work on time, beginning activities promptly and continuing 
with them for a given amount of time, and to show considera­
tion of others' activities. Finally, the youths' achieve­
ment should be evaluated continuously. Tyler stated that 
these and other work habits develop from discipline. Next, 
he presents various provisions to be included in a func­
tional high school. First, the classes need to interest 
the students. Marketable skills must be developed or the 
student may dropout of school due to frustration and then 
not be capable of finding a meaningful job. Clear educa­
tional objectives must be stated to all those involved, and 
adequate learning conditions must exist. There should be 
l3peter David Schweich, "The Development of Choices-­
An Educational Approach to Employment," Academic Therapy 
10 (1975):278-280. 
, . ;.~.. ';. 
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a broader use of human and physical learning aids, such as 
from the community. Education's emphasis must be on learn­
ing things that are relevant to life, to deal with life 
outside the school environment, and to help young people 
meet the problems and opportunities of life. A functional 
high school has the capacity to carryon significant adult 
activities, such as job programs, community service 
corporation experiences, work in health centers, apprentice 
experience in public places, research and development 
agencies. Such a high school can serve a wider range of 
ages and vary the amount of time dealing with various skills 
or functions according to the individual's needs. Further­
more, a functional program should not utilize a traditional 
grading system since a better method would be to establish 
a certification system to validate a student's competence 
in specified major areas. The federal government also 
supports the development of standardized competency tests. 
Finally, Tyler points out that civic and social 
activities would promote a greater understanding and 
committment to personal integrity and in becoming compe­
tent in occupational skills. So the purpose of the func­
tional high school is to arouse greater interest, effort, 
to increase an understanding of the subjects studied, develop 
maturity, responsibility and judgment, and to improve social 
and vocational skills and responsibilities. 14 
14Tyler, "The Concept of Functional Education," 
pp.10-23. 
,,' 
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Mangum suggested that community leaders, business 
groups, interested and concerned citizens, and parents be 
organized to interact in the educational program. It 
should be tailored to the community's needs and include and 
involve private business firms. He stated that through 
occupation education in the junior high, the adolescent 
should want to participate in the adult world. It is 
crucial to establish a visible relevance of school to the 
world and conceived goals. All students need exposure to 
the workings of the economy and the industrial system, 
thus providing a fuller range of occupational choices. 
Academic content must be tied directly to prepare youth 
for work opportunities. The educational goal in the high 
school is to prepare for employment, specifically, for 
realistic jobs. High school is a time to integrate 
knowledge attained at previous levels so that the students 
can come to understand the complex society. The students 
must be prepared to take part in life's realities; the key 
to this is relevance, and to most students, nothing is 
more relevant than making a living. Society's expectancies 
regarding areas of knowledge and understanding as well as 
areas that are necessary for participation in society. 
The material presented should endeavor to make its relevance 
19
 
apparent to the students. By offering successful ex­
periences, students will gain confidence and greater 
learning will result. Also, during high school years, 
saleable skills should be developed for the labor market 
which are relevant to each student who will leave the school 
system shortly. Mangum feels that educational and employ­
ment options beyond high school should be kept open and be 
made aware of. 
According to MangtB, the high school plays a further 
significant role in vocational education. Manipulative 
skills and problem solving attitudes can be built. Orienta­
tion and assistance in vocational choice can be available. 
Realistic goals should be set to help students get employ­
ment and the formal occupational preparation required. It 
is crucial to develop the individual to meet the needs of 
the labor market. By gaining saleable skills, opportunities 
to future programs and developments can occur. Again, in 
accordance with both Lecht and Tyler, Mangum believes that 
vocational education should begin in the elementary school 
in order to paint a realistic picture of the work world. 
Junior high should provide an economic orientation and 
occupation preparation through exposure of available occupa­
tional choices available in order to make students aware of 
job advantages and requirements. Opportunities to learn by 
doing should also be given. By high school, general education 
~~. :.
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should be made concrete and understandable. At this time, 
apprenticeship and on-the-job training is extremely valuable. 
However, there remains the need for remedial programs, such 
as in the academic areas. 
Present curriculum, Mangum said, needs to be changed 
to make the subj ect matter meaningful and purposeful, sup­
plemented by learning and practice situations both in and 
out of school. Teaching should incorporate school and 
community resources. In these ways, school subjects would 
be more useful for today's demands. Current concepts, 
questions, problems, skills which contribute to functional 
life situations, and activities dealing with daily problems 
could be included into the curriculum. For example, the 
curriculum could be organized so as to offer different 
subjects. Social studies could include study of the work 
world with a guidance period and work experience. Valuable 
additions would be projects, tasks, enterprises, jobs, daily 
plannings, and a selection of relevant subject content. 
Another consideration is to train teachers or coordinators 
to work with employers in job experiences and then relate 
them to the educational responsibilities of the school. 
Mangum's primary concern is the utilization of job experience 
to enhance student development. The main problem he 
foresees is that work study programs may require modification 
15
of child labor laws. 
15Garth L. Mangum, "Preparing Youth for Employment: 
The Role of the Public School," in Functional Education for 
Disadvantaged Youth (Massachusetts: D.C. Heath & Co., 1971), 
pp. 24-51. 
..-~"'.'-""-"''''-'''''-
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Brolin outlined four vital areas that need to be 
covered in career education in order to adequately prepare 
students. The areas are: psychosocial, activities of daily 
living (ADL), academic, and occupational. A survey of 
teachers expressed a need for the presence of a pre-voca­
tional coordinator for all secondary programs. This 
person must be concerned with educative and habilitative 
functions. Another concern is that other school personnel 
should be more involved in career education programs. In 
a special education program, the supplemental personnel 
could assist with personal care, home management skills, 
interaction with "normal" students, the development of 
manual dexterity, home mechanics, mobility training, 
vocational skills training, parental assistance, evalua­
tion of academic abilities, and leisure time training. 
Brolin strongly feels that the present curriculum must be 
re-evaluated to really meet the students' needs and to 
encourage and foster a greater understanding and coopera­
tion with community agencies. Keeping these considerations 
in mind in relationship to the four areas which Brolin 
identified, he listed the following to be incorporated into 
a revised special education career education curriculum: 
Using appropriate work adjustment techniques 
Teaching job seeking skills 
Preparing students to care for personal needs 
Teaching social behavior expression 
Finding appropriate job tryout sites 
Find the student suitable employment 
.., 
·'r,: 
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Conducting a vocational evaluation program
 
Developing the student's self confidence
 
Providing vocational guidance
 
Teaching responsibilities to self and others
 
Developing the students' communication skills
 
Instructing in home management
 
Teaching adequate academic skills
 
Using community agencies that assist in vocational
 
adjustment 
Writing reports to agencies 
Providing opportunity for interaction with normal stu­
dents 
Providing professional guidance in developing personal 
responsibilitity
 
Coordinating postschool activities
 
Developing the students manual abilities
 
Instructing the uses of leisure time
 
Teaching home mechanics
 
Teaching civic responsibilities
 
Using transportation methods
 
Organizing academic instruction appropriately
 
Providing specific job training
 
Developing social, emotional, and intellectual
 
functioning related to students' environment 
Using community resources 
Helping parents meet student needs 
Providing for independent thinking 
Providing ongoing evaluation of academic abilities 
Teaching aesthetic values 
Brolin has found that the above list is necessary to meet 
the career education needs of secondary handicapped 
01 16PUP1 s. 
Another consideration when developing guidelines 
for a secondary vocational education program for students 
with learning disabilities is that of sex roles as dis­
cussed by Cegelka. She noted that in special education 
career oriented programs, the boys are directed into labor 
l6Donn Brolin, "Career Educational Needs of Secondary 
Educable Students," Exceptional Children 39 (May 1973): 
619-624. 
':';: . 
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occupations while girls are steered into domestic service 
occupations. She made several conclusions about sex 
roles and stereotyping. Although there are fewer girls 
than boys in special education vocational preparation 
programs, the girls that do participate receive less 
vocational training opportunities and are trained for jobs 
of lower financial pay and for less stable types of 
jobs. She stated that girls are expected to be more 
dependent; therefore, special education programs have been 
negligent in preparing girls for employment other than in 
low paying jobs. Cegelka stated that girls can be success­
ful in vocational education programs and recommends that 
these programs begin to enhance girls' employment abilities 
and examine curriculum and training for discrimination 
and biases so that females in exceptional education 
can receive equal opportunities for salary potential, 
job stability training, and placement~ Special Education's 
goal must be to maximize the potential for all. 17 
Most of the research reviewed agreed that practical 
career oriented programs for learning disabled adolescents 
require various essential components. A primary concern 
is to make the education relevant to the students' needs 
so that they can leave school with employable skills and 
l7patricia Thomas Cegelka, "Sex Role Sterotyping 
in Special Education: A Look at Secondary Work Study 
Programs," Exceptional Children 42 (March 1976):323-327. 
" t 
. ~. 
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obtain a meaningful oposition. To reach this goal, schools 
can do several things including practical work experiences, 
through the community if possible. Work can give an 
adolescent a feeling of being tied into the larger system 
of society--that of having something to do--of having a 
purpose in life. In order to attain the objective of having 
a purpose, schools must consider educational, vocational, 
social, emotional, and economical needs when planning and 
developing their curriculum. 
Prograa Structures 
One aIternat 1ve program escr1 e y esas 18· d· b d b Am 18. 
the Adjustment Center which is organized in such a way as 
to present training in specific skill areas. Its purpose 
is to employ an optimistic approach and change in perspec­
tive through a continuation of training and support prior 
to vocational training and job placement. A multidiscipli­
nary approach using special education teachers, psychologists, 
and mental health and rehabilitation resources is required. 
The program functions concurrently with the special education 
program, sheltered workshop, or other vocational training 
facility. Four to seven students work in homogenous groups. 
Both academic and vocational training are overlapped in 
addition to adjustment counseling. 
18Thomas Robert H. Amesas, "Post Secondary Approach,n 
in Handbook on L.D.: A Prognosis for the Child, the Adoles­
cent and the Adult, Robert E. Weber, ed. 
'/:: " 
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Organizational areas of this center include social 
skills training, communication and employment skills, sex 
education, therapeutic recreation, functional academics, 
and parent or family counseling. Interpersonal relations, 
such as eating in public places, table manners, food 
ordering, figuring tips, paying the bill, grooming and 
dating are emphasized in social skills training. The 
ability to relate and receive information productively is 
taught as communication skills. Students receive adequate 
feedback and monitoring of what is said. Understanding 
and remembering what is heard and seen is stressed in 
addition to vocal and motor expression of ideas as well as 
written communication. Employment skills are intended to 
develop an understanding of work. Emphases are 
the complex role of being a worker, giving a sense of 
dignity, fulfillment, independence and a greater awareness. 
Techniques, such as the use of visual aides and discus­
sions with working and training personnel, are intended to 
increase the students 1 motivation for experiences. 
Through sex education, students are helped to understand 
and accept themselves as sexual beings and to establish 
behavior patterns in dating. To date, this area has been 
neglected. Therapeutic recreation encourages sharing, 
being a good team member, following game rules, body use 
to improve poor motor skills and coordination. The approach 
utilized to accomplish these goals were experiential 
situations, such as community events, athletic and social 
26
 
activities, and community facilities and resources. Func­
tional academics are an essential integral part of the 
program and should include teaching reading and arithmetic, 
such as making change and budgeting, and travel by public 
transportation. The parent or family counseling provides 
individual and group experiences in parental and familial 
responses and expectations of a handicapped youth. Over­
all, the Adjustment Center involves a habilitation team 
composed of the handicapped youth, family, parents, pro­
19fessionals, and paraprofessionals.
An experimental center called Walnut Creek at 
Fullerton, South Carolina, takes the learning disabled 
student through vocational training into job placement. 
Goals of this program are survival literacy and basic 
vocational skills. Washburn stated that the programrs 
sequences include vocational academics, physical educa­
tion, resources, know-how, basic vocational entry skills, 
and finally job placement. It is felt that if students 
are given useful skills in a short time, then the 
vocation becomes the motivator following short-term 
19Ibid., pp. 177-179. 
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successes. Therefore, there is an urgency to learn sur­
vival academics in order to succeed in a vocation. Students 
hopefully leave the program experiencing a feeling of 
success possessing useful skills and are prepared to enter 
the real world after completing the required academic and 
20
vocational courses and being placed in a job. 
The Archway School in Brooklyn, New York, works 
with businesses, industries, and educators. The two year, 
highly specialized work-study program, on an experimental 
basis, admits students who are seventeen or older. The 
program provides job descriptions, trains students to 
meet job requirements, and makes job placements which are 
economically and socially acceptable. The educational 
purpose is to give individuals a background of employment 
21
and enable them to become self-sufficient. 
An experimental program entitled an Integrated 
Vocational-Special Education Project is currently being 
implemented at Kenosha and Racine, Wisconsin's Gateway 
Technical Institute in connection with the Kenosha Unified 
Schools. The learning disabled secondary student can 
20'iinifred Y. Washburn, "Where to Go in Vocational 
Education With Secondary Learning Disabled Students," 
Academic Therapy 11 (Fall 1975):31-35. 
21peter David Schweich, "The Development of Choices-­
an Educational Approach to Employment," Academic Therapy 
10 (Spring 1975):277-283. 
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participate in a program regarding vocational or pre-
vocational skills. A Student Development Center includes 
career_ education, psychological testing, work evaluation, 
a learning skills program, a guided studies center, and 
student-to-student counseling. The center contains 
various testing booths which each represent various occupa­
tions. A potential resources, developed by the Protestant 
Guild for the Blind, Inc., in Maryland, is a "talking" 
computer which can help teach reading, math, and writing 
skills and provides immediate feedback. Courses, such as 
How to Manage a Restaurant and the Art and Science of 
Modern Inn-Keeping, are geared for specific job training 
and may be applied toward high school credits. Coopera­
tion with a local technical school provides a valuable 
educational alternative to a school system to meet the 
unique needs of the handicapped students by providing them 
with job ready skills. This project is designed to help 
prevent dropouts through the creation of an individual 
educational plan for each student so that each can graduate 
22
with some saleable skill. 
For some more severely learning disabled students, 
a group home may provide a suitable educational alternative. 
In such a situation, the following conditions could exist: 
22 Personal contact with Carol Andrea, Program 
Instructor, Racine Technical Institute, Racine, Wisconsin 
(January 1977). 
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direct observation, continuous measurement, systematic 
changes in environmental conditions, contingency manage­
ment, and having the maximum conditions for learning, such 
as appropriate instructional materials and immediate rein­
forcement. Other considerations in a group home are meeting 
self-care needs, personal problem counseling, career in­
" I"s t ruct 1on, and exper1enc1ng"" group 1v1ng" cond"1 t"10ns. 23 
The final alternative to be discussed is the home 
as a career education center. The home can teach basic 
life values and provide educational experiences. The 
United States Office of Education supports the development 
of the home based career educational efforts for some 
students. Objectives stated are to apply mass communica­
tion media to the problems of assessing career interests, 
and to inform individuals of work and training opportunities 
which already exist in the community. Television can 
serve as a motivating resource to expose occupational 
possibilities, responsibility and work ethics. Homebound 
educational programs can include all areas of career 
education such as orientation to the work world, occupa­
tional possibilities and related knowledge, skills, 
abilities, and performance, as well as social and economic 
implications. Furthermore, the media can present a general 
23Amesas,nPost Secondary Approach," pp. 177-179. 
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academic education incorporating values arid ethics. Some 
topics could include nutrition, consumer education, 
resource management, and being a responsible parent. 
Homebound programs can be organized into home study units, 
integrated learning centers, and family learning centers. 
Equipment for educational input might include radio, 
television, records, tapes, videotapes, ear phones, a 
central speaker, movies, slides, and microfilm. Informa­
tion could be stored on audio tapes, in printed form, 
and a hard-copy teleprinter. 24 Homebound educational 
programs, as well as the other alternatives that were 
discussed, can be appropriate and useful in meeting the 
unique needs of some individuals with special learning 
problems. Furthermore, some of the educational strategies 
could be applied toward a traditional school setting. 
Considerations in Selecting Materials 
Specific criteria should be established for 
selecting and evaluating suitable materials for a program 
and its students. Both Wiederholt and Brolin suggested 
pertinent guidelines regarding such materials. 
24 
Elizabeth J. Simpson, "The Home as A Career Educa­
tion Center," Adaption of a speech given at the National 
Topic Conference on Career Education for Exceptional Chil­
dren and Youth (New Orleans, February 1973). 
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Wiederholt outlined five standards: the materials' 
relevance to the student, readability levels, the language 
used, prerequisites, and motivation. 25 Irrelevant materials 
result in dropouts and a lack of interest in school. 
Students must believe that courses and materials are 
26
appropriate for their needs. Secondly, students must be 
capable of reading the materials; if not, the material must 
be modified through the use of tapes, reading partners, 
or other means. The readability level can be determined 
by the SMOG fo~u1a. 27 Next, the language used must be 
applicable to the student. One example, the Hip Reader, 
level 0 - 4.0, utilizes street language which could serve 
as motivating reading interest. Furthermore, the pre­
requisites to consider are if the academic skills presented 
are related to the material and if not, are they necessary. 
The pupils' experiential background must also be considered. 
The fifth concern, motivation, must be fostered by the 
teacher in addition to self-motivating materialS. Ultimately, 
the students' desire to learn will be increased resulting 
from relevant, motivating materials which provide positive 
reinforcement. 
25J • Lee Wiederholt, Ed. and Gaye McNutt, "Evaluating 
MaterialS for Handicapped Adolescents," Journal of Learning 
Disabilities 10 (March 1977):132-140. 
26E• B. Carnes, "Plan to Prevent High School Drop­
outs," Columbia, South Carolina State Department of Educa­
tion (1972), ERIC Document Reproduction Service No. ED 083 500. 
27Ibid. 
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Besides the five guidelines previously stated, 
Wiederholt continued to say that materials must be con­
sidered on an individual basis in accordance to the stu­
dent's needs and the situation. Further evaluation would 
include pre and post testing, analytic teaching, observa­
tion, and interviewing. The pre and post testing which 
measures the handicapped student's progress over a period 
of time relates directly to special education's account­
ability as mandated by PL 94-142 regarding periodic 
evaluation. Through analytic teaching, it can be deter­
mined how a program facilitates learning as well as how 
a program can be modified. Observation includes inter­
preting a student's behavior while using specified in­
structional materials. Finally, interviews allow students 
to discuss their perceptions, understanding of, and in­
terest in the materials. This comprehensive process is 
essential in evaluating materials suitable for learning 
disabled adolescents. Wiederholt concludes by saying that 
such materialS must incorporate functional skills, assist 
students in attaining a particular goal (such as earning 
sufficient credits for a high school degree), and to enable 
students to understand the importance of the purpose for 
28
using the materials. 
28Wiederholt and McNutt, "Evaluating Materials for 
Handicapped Adolescents. If pp. 132-140. 
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Brolin suggested that the content of materials 
teach daily living and personal-social skills. He defined 
daily living skills as managing family finances and taking 
care of personal needs. Personal-social skills means the 
ability to make sound decisions and communicating appro­
priately with others. 29 According to the Adult Per­
formance Level, occupational guidance and preparation 
skills, that is, consumer economics, occupational knowledge, 
community resources, health, government and law, should 
be incorporated into secondary materials. 30 
Secondary learning disabilities materials have to 
be expanded to meet the student's dynamic needs. As yet, 
only a few publishers have published a reading series at 
the secondary level with career education as its content 
focus. Materials need to serve the multiple purposes of 
teaching reading, language, comprehension skills, as well 
as exposing vocational oriented information. 31 
29n. E. Brolin, Vocational Preparation of Re­
tarded Citizens (Columbus: Merrill Chase Publishing 
Company, 1976). 
30Adult Performance Level (APL) Project (Northcult, 
1975-1976). 
3 1Ann Pollard Williamson, "Career Education: Impli­
cations for Secondary Learning Disabled Students,u 
Academic Therapy 10 (Winter 1974-1975):193. 
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Teacher Characteristics 
Since valuable teaching techniques are essential 
in making a program successful, qualifications and training 
for teachers involved in a functional secondary learning 
disabilities program are crucial. 
McGavack advised that teachers be trained by 
receiving practical experience concurrent with theoretical 
knowledge. Vital personal qualities included are an 
intellectual drive, a dynamic personality, talent, and a 
sincere willingness to work with students who are not 
particularly oriented toward high school. Besides being 
instructors, these teachers are counselors, advisors, 
friends, private tutors in other subjects, arbitrators, 
and much more. 32 
Special educators, as well as all teachers, should 
be aware of the youths' successful areas in life--not 
just the failures or deficiencies. 33 An effective teacher 
is caring and optimistic, and views the students' failure 
as partly his or her own responsibility. 34 
32J • McFavack, A New Haven's Pre-Technical Program 
(New Haven: New Haven Public Schools, January 1969). 
33Edward A. Dreyfus, Adolescence: Theory and Ex­
perience (Columbus: Charles E. Merrill Publishing Co., 
1976), p. 165. 
34Ibid., p. 169. 
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A teacher's goals should be to educate students 
to become useful citizens, to feel good about some kind of 
work and skills they can perform; the result should be 
students who are eager to read, write, and spell in order 
to get a job or go to a class or a certain school. 
Teachers must go out into the community to get first­
hand experience in order to teach basic reality work 
skills and give meaning and value to students with learning 
disabilities. 35 
Some beneficial teaching techniques include group 
participation, one-to-one teaching and student training, 
employer-student workshops, and videotape seminars. 36 
Furthermore, teachers should analyze their students' 
behavior during instructional situations to facilitate 
learning and modify programs accordingly.37 All these 
factors contribute to the integral network necessary for 
developing a successful and rewarding program for the 
handicapped youth. 
35Washburn, "Where to Go in Vocational Education 
with Secondary Learning Disabled Students," pp. 31-35. 
36Schweich, "The Development of Choices--An Educa­
tional Approach to Employment," pp. 277-283. 
37,viederholt and McNutt, "Evaluating Materials for 
Handicapped Adolescents," pp. 132-140. 
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Guidance Provisions and Implications 
Vocational guidance and career planning are rela­
tively untouched areas of learning disabilities. 38 
Guidance is particularly crucial during the stressful 
period of adolescence, especially in relation to the 
furstrations and anxieties which handicapped youth ex­
perience. 
Much of the research implied how great the need is 
for counseling both in personal areas and in vocational 
guidance during the secondary school years. Successful 
occupational adjustment and responsibility has been shown 
as being related to the personality of an individual. By 
successfully managing daily living affairs and social en­
counters, vocational fulfillment is more readily attained. 39 
Development of positive personal and social areas and daily 
living skills affect vocational skills and community ad­
justment. 40 Appropriate guidance and counseling can affect 
38Bannatyne, "Programs, Materials, Techniques," 
pp. 70-71. 
39J • Sali and M. Amir, "Personal Factors Influencing 
the Retarded Person's Success at Work: A Report from 
Israel,1I American Journal of Mental Deficiency 76 (1971): 
42-47 • 
40K• Beireger, H. Collins, and D. Doherty, nSelf­
Concept of EMR and Non-Retarded Adolescents," American 
Journal of Mental Deficiency 75 (1970):285-289. 
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success and/or failure in the classroom and community.41 
Williamson stated that help should be offered in 
guidance and decision making. Previously, the concept of 
career education was solely occupationally oriented. She 
acknowledged that often learning disabled students have 
emotional problems, poor social relations, unrealistic 
self-concepts, and experience tremendous frustrations. 
Therefore, the program must include strategies which allow 
students to adapt to environmental stresses of daily 
living. Furthermore, guidance can allow students to 
investigate human services occupations as well as highly 
industrialized technical occupations. She believes the 
human qualities and personal needs must be considered and 
valued. 42 
Vocational guidance can assist in making a career 
choice, which is one of the critical developmental tasks 
of the adolescent. Psychological determinants of a career 
choice include gratification of motives, crystalization 
and reinforcement of an adolescent's self-concept, and 
establishing a purpose or direction. As an adolescent 
develops vocational interests, a greater sense of stability 
41William W. Wattenberg, The Adolescent Years 
(Chicago: Harcourt, Brace, Jovanovich, Inc., 1973), p. 276. 
4~villiamson, "Career Education: Implications for 
Secondary Learning Disabled Students," pp. 196-197. 
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and realism are manifested. Yet, this is still a criti­
cal period in which the student cannot simply be left alone 
to cope with vocational problems. 43 Bannatyne recom­
mended that when counseling students about future careers, 
one should rely as much on discovering their true interests 
in life as much as their success on different types of 
tests. 44 Furthermore, when aiding in the direction of 
vocational choice, the counselor must allow for three 
stages which must develop. They are the fantasy period 
which is prLmarily emotional and not yet practical, the 
tentative stage, and finally the realistic stage. It is 
at this point that the adolescent can set realistic and 
meaningful goals to find a purposeful occupation. 45 
Finally, parents and families often require con­
current counseling with the handicapped youth so that they 
may better understand and empathize with the complexities 
involved. Either individual or group counseling can be 
beneficial, depending on the situation. In order to help 
the youth, parents, teachers, and counselors must be urged 
43Conger, Adolescence and Youth: Psychological 
Development in a Changing World, pp. 376-381. 
44Edwin Ghiselli, "The Validity of Occupational 
Tests," Journal of Learning Disabilities 8 (May 1975): 
268. 
45Conger, Adolescence and Youth: Psychological 
Development in a Changing World, pp. 376-381. 
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to hold and display positive attitudes toward vocational 
education and toward jobs for which it prepares people. 
In this way, the adolescent can develop esteem for both 
adults and society l s values and the educational system. 46 
Current and Future Trends and Considerations 
At a Council of Exceptional Children (CEC) and the 
American Vocational Association special conference on career 
education, key issues and implications were discussed. 
Some of the current feelings in this area will now be 
reviewed. 
Brown stated that the handicapped child has to be 
better on his job than anyone else there. Adequate career 
preparation is essential and the community is where it 
should take place. Education must utilize industry and 
business community resources to prepare students for 
employment, real life needs, job connected and survival 
needs. Colella said that educators must work cooperative­
ly to assist students in developing independence, decision 
making skills, and alternatives must be pursued to combine 
the efforts and disciplines of special education and occupa­
tional education. Falck felt that it is special education l s 
46Lecht, Priorities for Planning in Vocational Educa­
~: Alternatives for the 1970 1 s," p. 28 • 
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responsibility to stay a step ahead of the job market 
by providing work study programs which develop socially 
useful skills. A team concept involving education and 
the community must be developed. Grenda said that since 
the handicapped child is not in a competetive position in our 
society, intensive training and social adaption is needed. 
There must be measureable objectives to supply needs. 
Likewise, Grenda advocates team work between educators and 
the community. Hehir called for administrative support along 
with coordination of special education and occupational 
education. Career education courses need to be integrated 
into the special education curriculum which is now too 
protective and narrow. Teachers are also needed who have 
first hand knowledge of the world of work and survival. 
Harris felt that this type of program should start from 
kindergarten in order to improve social skills, work behavior, 
and self-direction. She also supported the team approach 
which would include teachers, guidance specialists, parents 
and counselors. Others from the conference, Klinkhan, 
Parker, Talogan, and Wrobel generally agreed with the 
remarks already mentioned. 47 
47CEC and American Vocational Association, Special 
Conference on Career Education. New Orleans, Louisiana, 
February 1973. Speakers: Roger W. Brown, Henry V. Colella, 
Vilma T. Falck, Richard Grenda, Richard G. Hehir, Petra Harris, 
George E. Klinkhan, Scott L. Parker, Dean P. Talagan, Charles 
Wrobel. 
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All students have the right to an appropriate educa­
tion. Educational aims which are considered essential for 
a full life are employment, social activities, communica­
tion skills, and the ability to enjoy leisure time. Be­
cause of the right to education and the federal legislation 
of PL 94 - 142, there is now increased federal support of 
the education for exceptional students. Educators and legis­
lators are calling for a coordination of efforts to 
support programs, create a positive public attitude toward 
special education, and develop effective educational pro­
gramming for each individual. 48 
Therefore, because of the increased support of 
special programs, there is a greater need for research. 
Longitudinal studies are needed to follow-up students who 
pursued various careers. Their career options, personal 
growth, and life styles need to be determined. Researchers 
can ask various questions, such as how early should career 
education begin for the learning disabled student? Other 
concerns are which type of program is best suited for the 
learning disabled student and can career education pro­
grams be implemented by regular classroom teachers as part 
48Edwin W. Martin, "Individualism and Behaviorism 
as Future Trends in Educationally Handicapped Children," 
Exceptional Children 38 (1972):517-525. 
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of an ongoing curriculum. Also, how much program modifi­
cation is necessary for learning disabled students and 
how effective is this student in adapting to college or 
a career after leaving high school? In order to find out 
these answers through research, the United States Office 
of Education (USOE) and other funding sources need to 
allocate more money for curriculum specialists and learning 
disabilities consultants to design and field test programs 
for the secondary student with learning disabi1ities. 49 
Mangum specified how the purpose of the Vocational 
Education Acts of 1963 and 1968 helped reorient the objective 
to the employment needs of various population groups, even 
though funds were not necessarily allocated to special 
education at that time. Since 1971, there have been in­
creased funds for the disadvantaged, handicapped, and post 
secondary education. Also, national and state vocational 
education advisory councils have been estab1ished. 50 
A greatly neglected area of secondary learning dis­
abilities has been the consideration of the students for 
studying in a liberal arts or professional fields. A survey 
49wi11iamson, "Career Education: Implications 
for Secondary Learning Disabled Students," pp. 197-198. 
50Mangum, "Preparing Youth for Employment: The Role 
of the Public School," pp. 24, 50. 
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was conducted to obtain current information on admissions 
and opportunities as well as facilities available in 
four year colleges for learning disabled students. The 
colleges which admit these students provide special ad­
missions policies in addition to diagnosis. However, 
programs are indvidualized, with small classes, 
continuous personal counseling, tutoring, audio-visual 
materials, a lighter course load, a cultural enrichment 
program, and learning centers to remediate academic 
skills. 51 
Mahan feels that every individual should be given 
the opportunity for higher education; if not, that person 
can become vocationally handicapped. He feels that 
society's attitudes are becoming more positive. However, 
there reaains a need for more specialized facilities and 
-1_':. 1·· 52a~SS10n po 1C1es. 
The researcher found that both the College of the 
Ozarks and Parson College have special programs for stu­
dents with specific learning disabilities. These programs 
provide opportunities so that the students can come to 
5lFlorence Gelo, "Higher Education for the Learning 
Disabled Student," Academic Therapy 11 (Spring 1976): 
349-355. 
5 2Guy H. Mahan, f1Special Provisions for Handicapped 
Students -in Colle.e," Exceptional Children 49 (September 
1974):51-53. 
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realize their potential for success. Programs are de­
signed specifically to meet their individual needs. 
Specialized services include remedial courses, approaches 
using appropriate process areas, specialized evaluation 
techniques, low distraction, a specially adapted college 
library, shorter courses, audiovisual material, counseling, 
therapy and small groups, medical remediation, visual or 
auditory training, and special admissions policies. 
Through increased funding, research, and public 
awareness, opportunities for the student with learning 
disabilities should increase both through vocational educa­
tion at the secondary level and through increased oppor­
tunities in higher education. 
Summary 
The area of secondary programs for students with 
learning disabilities is still a relatively new one. AI-
though there is much to be learned, certain characteristics 
necessary for a successful program which meets each of the 
student1s individual needs are apparent as experienced 
through traditional vocational education and educable 
retarded programs. 
In order to familiarize the reader with fundamental 
elements included in developing this type of program, the 
author reviewed literature which disucssed curriculum needs, 
;,', 
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objectives, program fo~ats, materials, teacher qualifica­
tiona, guidance and counseling needs, and current and 
future concerns. Each program must be individually 
tailored to suit the students, learning environment, and 
community involved. 
J-""." 
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CHAPTER III 
CONCLUSION 
Being such a new area, learning disabilities at 
the secondary level is especially challenging and exciting 
with innumerable possibilities. Although progress has 
been made as seen by increased enrollments in these 
special education programs, cooperative education has 
usually expanded quite slowly due to the additional time 
and effort it requires. The school must recruit consumer 
attention in supervising students and it needs to enlist 
the cooperation of local employers in the community. It 
is tragic that even with federal emphasis and funding, 
only a relatively few disadvantaged or handicapped students 
are benefitting from vocational education. 
Special education programs are fortunately becoming 
increasingly more occupationally oriented with a great 
deal of research done with educable retarded programs; 
many of the techniques and concepts can apply to learning 
disabilities programs. The author feels that changes must 
be made in school curricula with new educational or 
experiential arrangements in addition to supplying 
specialized training for teachers who are concerned and 
wish to experience a unique role in education. 
46 
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The writer completely concurs with the research 
indicating the urgency for relevancy in education through 
subject matter, techniques, teaching roles, materials, and 
most importantly, in individual and realistic goals. 
The effort of public education working in conjunction 
with the community should be aimed at helping all individuals 
to become familiar with the values of a work oriented 
society and to integrate these ethics into their lives 
in such a way that work and life becomes possible, 
meaningful, and satisfying to each individual. The in­
volved educators should be concerned with assisting stu­
dents to select a useful and satisfying occupation and 
develop personally through acceptance and understanding. 
It is clear to the researcher that traditional vocational 
educational programs do not meet these needs. 
If is further agreed that the benefits of career or 
functional education should be implemented throughout 
grades kindergarten through twelfth, and then continue through 
life if possible in alternative situations. The crucial 
values could best be fostered at an early age and be 
expanded sequentially throughout school. 
The person with specific learning disabilities often 
has a difficult time coping with society1 s demands and ex­
pectancies for emotional maturity, acceptable social behaviors, 
vocational competence, self-direction, achievement, 
brightness, conformity, physical attractiveness, sociability, 
and a strong competetive drive. So far much of the learning 
',,, . 
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disabled student's learning and education has been in­
appropriate. Therefore, the goal of secondary education 
must be to enable these handicapped youth to meet the 
stress and demands of social aspects of training and work. 
The teacher, the books, and other materials of the 
school and the intellectual resources of the community 
can be utilized by the student while working on the problems 
of a job. Work can and should be significant for the in­
dividual, especially if education is connected with out­
side resources. Work and other areas of real life can 
provide a laboratory in which young people find real problems 
and difficulties that require learning. This can be ac­
complished through the coordination of efforts with a 
team approach. 
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